CIPPUS (ISSN2238-9032)

http://revistas.unilasalle.edu.br/index.php/cippus
Canoas, v. 13, n. 1, 2025

B
THE “WORDWORLD” WITHIN THE PRISON SYSTEM: READING THE WORD AND
THE WORLD IN A PRISON IN GUARULHOS

Vitoria Beatriz Rocha Benedito?!

ABSTRACT: As part of the outreach project “Sentence Remission through Reading: from
educational rights to access to justice,” in a monitoring role since 2022, this study aimed to
understand the possibilities of emancipatory education—that is, an education grounded in a
culture of freedom, developed alongside popular culture with strategies that promote the
principles of emancipation and critical consciousness—within a prison in Guarulhos. To this end,
the participants’ opinions about the book Dom Casmurro were analyzed: (i) those expressed orally
after the reading circle mediator asked: “Folks, do you think Capitu betrayed Bentinho, yes or no?”;
(ii) and those written on the final page of the review document, responding to the question: “Did
you like the book? Why? (9 lines)”. Based on these responses, it was possible to conclude that
reading Dom Casmurro led participants to express and interpret the story through their own life
experiences—their reading of the world. The responses revealed various elements influencing
participants’ opinions about the book, such as their religiosity or attachment to the narrator.
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A “palavramundo” no interior do sistema prisional: a leitura da palavrae a
leitura de mundo em uma penitenciaria guarulhense

RESUMO: Integrando o projeto de extensao “Remigao Penal pela Leitura: dos direitos educativos
a0 acesso a justica”, na condicdo de monitoria, desde 2022, buscou-se compreender quais sdo as
possibilidades de haver educa¢do emancipadora, isto é, da educagcdo com a cultura de liberdade,
que se faz em conjunto com a cultura popular, com estratégias que visem os principios da
emancipacdo e consciéncia critica dos individuos, no interior de uma penitenciaria guarulhense.
Para isso, foram analisadas as opinides acerca da leitura de “Dom Casmurro”: i) as apresentadas
oralmente apds a monitora-mediadora da roda de leitura questionar: “pessoal, vocés acham que
a Capitu traiu o Bentinho, sim ou ndo?”; ii) e as opiniGes que foram registradas na ultima folha do
documento das resenhas, conforme a pergunta: “vocé gostou do livro? Por qué? (9 linhas)”. Com
as opinides apresentadas, foi possivel concluir que a leitura de Dom Casmurro fez com que os
participantes acessassem e contassem suas opinides desta histéria a partir de seus préprios
entendimentos de vida, a partir de suas leituras de mundo. As respostas permitiram a percepgao
de diversos elementos predominantes nas opinides dos participantes acerca da obra, como, por
exemplo, a religiosidade do leitor ou a afei¢cdo pelo narrador.

Palavras-chave: remicdo penal; leitura; educagdo emancipadora; palavramundo; Dom Casmurro.
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La “palabramundo” dentro del sistema penitenciario: la lectura de la palabray la
lectura del mundo en una penitenciaria de Guarulhos

RESUMEN: Integrando el proyecto de extensidén "Remisidon Penal por la Lectura: de los derechos educativos
al acceso a la justicia", en la condicién de monitoreo desde 2022, se buscé comprender cudles son las
posibilidades de una educacién emancipadora, es decir, de una educacién con una cultura de libertad, que
se lleva a cabo en conjunto con la cultura popular, con estrategias que apunten a los principios de
emancipacion y conciencia critica de los individuos, dentro de una penitenciaria de Guarulhos. Para ello,
se analizaron las opiniones sobre la lectura de "Dom Casmurro": i) las presentadas oralmente después de
qgue la monitora-mediadora del circulo de lectura preguntara: "chicos, écreen que Capitu engafid a
Bentinho, si 0 no?"; ii) y las opiniones que fueron registradas en la Ultima hoja del documento de las
resefas, segun la pregunta: "éTe gusto el libro? ¢Por qué? (9 lineas)". Con las opiniones presentadas, fue
posible concluir que la lectura de "Dom Casmurro" permitié a los participantes acceder y expresar sus
opiniones sobre esta historia a partir de sus propios entendimientos de vida, de sus lecturas del mundo.
Las respuestas permitieron percibir diversos elementos predominantes en las opiniones de los
participantes sobre la obra, como, por ejemplo, la religiosidad del lector o el afecto por el narrador.

Keywords: remisidn penal; lectura; educacién emancipadora; palabramundo; Dom Casmurro.

INTRODUCTION

Academic work entails the production of knowledge grounded not only in scientific inquiry but also
in the understanding of society’s rights and responsibilities, thereby calling into question and
deconstructing prejudices and common-sense assumptions. In this context, the present study aligns with
the contemporary notion of human rights, emphasizing the responsibilities of the State towards the
Brazilian population, and drawing upon Paulo Freire’s political-pedagogical theories, which underscore the
inseparability of education and culture in the construction of emancipatory educational practices aimed
at supporting individuals in the pursuit and realization of their rights.

As part of the extension project “Sentence Remission through Reading: from educational rights to
access to justice,” and serving as a monitor, | participated throughout 2022 in collective reading and
discussion sessions of various literary works with a group of 20 incarcerated men.

The experience revealed the existence of multiple connections between access to a cultural asset—
the book—and the condition of being deprived of almost all rights due to incarceration.

From this brief overview, it is evident that the field under investigation is shaped by the intersection
of various social rights, whether through their guarantee or deprivation, leading us to reflect on and study
human rights as outlined in the Universal Declaration of 1948, which, in Article 26, states:

1. Everyone has the right to education. [...]; 2. Education shall be directed to the full development
of the human personality and to the strengthening of respect for human rights and fundamental
freedoms. It shall promote understanding, tolerance, and friendship among all nations, racial or
religious groups, and shall further the activities of the United Nations for the maintenance of peace.
(UN, 1948).

Later, in 1988, the Brazilian Federal Constitution states in Article 205:

Education, a right of all and a duty of the State and the family, shall be promoted and encouraged
with the collaboration of society, aiming at the full development of the person, their preparation
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for the exercise of citizenship, and their qualification for work. (Brazil, 1988).

In other words, both the Universal Declaration of Human Rights and the Brazilian Federal
Constitution—as well as other international documents—affirm that education is an essential means for
the development of the human being and for dignified coexistence in a complete society, as noted by
Oliveira (2012, p. 47):

World Declaration on Education for All (1990, Article 1); Convention on the Elimination of All Forms
of Discrimination against Women (1979, Articles 10 and 14); Convention against Discrimination in
Education (1960, Articles 3, 4 and 5); Vienna Declaration and Programme of Action (1993, Part |,
paragraphs 33 and 80); Agenda 21 (1992, Chapter 36); Copenhagen Declaration (1995,
Commitment 6); Beijing Platform for Action (1995, paragraphs 69, 81, and 82); Amman Affirmation
and Action Plan for the United Nations Decade for Human Rights Education (1995-2004, paragraph
2); and the Durban Declaration and Programme of Action (2001, Articles 117—143), against racism,
racial discrimination, xenophobia, and related intolerance (Oliveira, 2012, pp. 47—-48).

However, in order to discuss education, it is necessary first to understand what Paulo Freire wrote
on the matter. Thus, when thinking about education and pedagogical practices, it is essential to grasp
Freire’s practical methodologies. Education can indeed be a powerful tool for both the emancipation of
individuals and social transformation. The law, in affirming this right, must ensure that education is
promoted both for and with all people. Therefore, when we ask whether this right is in fact democratically
assured for all human beings (who, according to Freire, are the only beings of consciousness and thus the
only ones capable of participating in liberating education) within a given nation, it becomes necessary to
demand educational methodologies conducive to the emancipation of the oppressed. “No one educates
anyone else, no one educates themselves alone, people educate each other, mediated by the world.”
(Freire, 1987)

Humanization and the development of consciousness through education cannot be separated from
an individual’s culture. Just as education is a human right, Article 27(1) of the Universal Declaration of
Human Rights, dated December 10, 1948, affirms that “Everyone has the right freely to participate in the
cultural life of the community, to enjoy the arts and to share in scientific advancement and its benefits.”
(UN, 1948)

The Brazilian Federal Constitution of 1988, in Article 215, states:

The State shall guarantee to all the full exercise of cultural rights and access to the sources of
national culture, and shall support and encourage the appreciation and dissemination of cultural
expressions. (Constitutional Amendment No. 48/2005) (Brazil, 1988).

Whether formal, non-formal, or informal, education is directly linked to culture. Education alone
is not sufficient to liberate the oppressed. When education is coupled with culture, it can serve either as a
means of genuine liberation or as a tool of domination, as Paulo Freire calls “anti-dialogical oppression,”
which negates individual subjectivity and autonomy, leading to dehumanization (Freire, 1987, p. 150).
However, when it is vertically structured among subjects—transforming them into critical and conscious
beings aware of their own humanity—education becomes a path to freedom.

In this sense, it is necessary to understand the possibilities for emancipatory education—that is,
education alongside a culture of freedom, which is constructed in conjunction with popular culture, using
strategies aimed at the principles of emancipation and critical awareness of individuals within Brazilian
prisons.

The Continuous National Household Sample Survey (PNAD Continua) shows that in 2019, the
illiteracy rate among people aged 15 or older in Brazil was estimated at 6.6% of the population, or 11
million people. According to the World Bank, Belgium had 11.49 million inhabitants in 2019 (there is a
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country within Brazil that remains illiterate). The same PNAD Continua survey highlights that only 21.4%
of Brazilians have completed (17.4%) or partially completed (4.0%) higher education.

These numbers become even more striking when it comes to the prison population. According to
Infopen (the Brazilian prison statistics information system), of the 755,274 incarcerated people in 2019
(37,197 in women'’s facilities and 717,404 in men’s), 89.16% had not completed basic education, and 51.1%
had not completed elementary school.

Oliveira (2012, p. 53) writes that “Brazilian Penal Legislation is considered one of the most
advanced in the world.” The rights and duties of incarcerated individuals in Brazil are supported by the
Penal Execution Law (LEP) No. 7.210/1984. The provision of education in prisons is established in Chapter
I, titled “On Assistance,” alongside material, health, legal, social, and religious assistance. Chapter Ill is
devoted exclusively to labor. Although education, work, and religious assistance have been mentioned
since the Criminal Code of 1830 as mechanisms of “rehabilitation,” the LEP regulates the provision of
education, although it establishes a clear hierarchy, giving primacy to work as the main activity in the
execution of a sentence.

This is evidenced by the original wording of the LEP, which allowed sentence reduction (remission)
only through work—one day off the sentence for every three days of labor. In 2011, after a long period of
mobilization by civil society organizations (Torres, 2017, p. 245), Law No. 12.433/2011 amended the Penal
Execution Law to allow for one day of sentence remission for every 12 hours of study. Further significant
changes were made by Law No. 13.163/2015, expanding the scope of education in prisons. These changes
incorporate into the LEP the provisions of the 1988 Federal Constitution on education and subject prison
education to the Law of Guidelines and Bases of National Education (Law No. 9.394/96), which, within
Basic Education, recognizes the specific educational needs of youth and adults and establishes a dedicated
modality: Youth and Adult Education. Formally, these changes integrate educational rights guaranteed by
the Federal Constitution into the rights of the incarcerated population, reaffirming their status as rights-
bearing individuals whose incarceration should only suspend their right to come and go—preserving all
other rights (Ireland, 2011, pp. 23-24).

Further expanding the educational rights of the incarcerated population, in 2013, the National
Council of Justice (CNJ), an agency linked to the Ministry of Justice, issued Recommendation No. 44/2013,
which established that sentence remission could also be granted for participation in “complementary
educational activities, such as reading, sports, and leisure.” In 2021, Resolution No. 391 (May 10)
recognized the right to sentence remission through educational social practices, including school activities,
non-school educational practices, and the reading of literary works. However, neither the
recommendation nor the resolution modifies the Penal Execution Law, which leads to a common
interpretation that judicial authorities are not obligated to comply. Thus, it is left to the discretion of
criminal enforcement courts to grant or deny sentence remission through reading. Data released by the
Ministry of Justice reveal very limited attention to the CNJ’s provisions: in 2016, only 2% of the total prison
population was involved in complementary educational activities eligible for remission, and only 10% had
access to formal education. In Sdo Paulo that same year, only 8% of incarcerated individuals had access to
schooling, and 2% were involved in reading, sports, or cultural programs—totaling 10% of people engaged
in educational activities that allow for sentence reduction.

Therefore, this study is situated within this context of responsibility toward the educational and
cultural rights of the prison population.

From the perspective of “Conscientizing Pedagogy,” Freire emphasized that:

Learning to read, write, become literate is, above all, learning to read the world, to understand its
context—not through a mechanical manipulation of words, but through a dynamic relationship that
connects language and reality. Furthermore, learning to read and becoming literate are acts of
education, and education is fundamentally a political act. (Freire, 1989, p. 11)

Based on Paulo Freire’s principle that reading the world precedes reading the written word (1989),
it is understood that all people engage in the “act of reading” and thus already possess vast knowledge.
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This research aims to understand the reading journey of the prison population, considering their personal
experiences and how they relate to written texts—connecting text and context—especially in the prison
environment, which is not guided by emancipatory education but rather by a logic of security and
repression. This study envisions education alongside a culture of freedom, aligning with Freire’s concept
of “word-world” (palavramundo), emphasizing the consumption of culture (particularly popular culture,
distinct from the oppressor’s cultural invasion), which enables individuals to develop a worldview through
reading. The intent is to observe how reading the world intertwines with reading the word, how these two
forms of reading align or diverge, and how the concept of palavramundo—reading the world and the word
together—supports the fight against cultural invasion of the oppressed. The proposal is to understand how
the act of reading can occur from various perspectives and in different contexts, and how reading can
impact individuals beyond decoding written symbols of reality (Freire, 1989, p. 30).

The set of actions and the knowledge generated by this process aim to contribute to overcoming
the prejudice and discrimination that characterize society’s relationship with the prison population—
denying their humanity. It also seeks to provide the academic community with deeper insights into the
dynamics within Brazilian prisons, fostering new understandings of who the incarcerated are, and opening
discussions on alternative ways to address the lack of access to educational, social, cultural, civil, and
political rights for these individuals.

The reading-promotion and rights-claiming activities carried out by the Federal University of Sao
Paulo’s extension project, “Sentence Remission Through Reading: From Educational Rights to Access to
Justice,” as well as the development of this research, will involve incarcerated individuals under closed-
regime detention participating in reading circles at the José Parada Neto Men’s Penitentiary in Guarulhos.

Considering that the study’s goals are directly related to the extension project “Sentence Remission
Through Reading: From Educational Rights to Access to Justice,” the main methodological framework for
this investigation and analysis is descriptive-exploratory. According to Gil (2002):

Descriptive researches [...] aim to study the characteristics of a group. [...] Beyond merely identifying
relationships between variables, it seeks to determine the nature of these relationships. (Gil, 2002,
p. 42)

And also:

Exploratory research aims to provide greater familiarity with a problem, to make it more explicit or
to formulate hypotheses [...] with the main objective being the development of ideas or discovery of
insights. (Gil, 2002, p. 41)

Additionally, this research is grounded in principles of equality and respect for all beings,
beneficence to all involved, and justice through the guarantee of rights.

Due to the importance of conducting ethically sound research, it is necessary to clarify that this
study only began after completing the approval process with the Research Ethics Committee (CEP) at
Unifesp, under opinion number 5.860.873, and with the formal approval of the Secretariat of Penitentiary
Administration (SAP).

”

The field of investigation is framed within the scope of the “Sentence Remission...” extension
project, and the methods for data collection include a questionnaire to be answered by the incarcerated
participants involved in the project.
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READING(S) AS A HUMAN RIGHT

[...] A process | inserted myself into as | wrote this text | now read—a process involving a critical
understanding of the act of reading, which goes beyond merely decoding written words or
language, and instead anticipates and extends into a comprehension of the world. Reading the
world precedes reading the word [...]. Understanding the text through critical reading involves
perceiving the relationship between text and context.

[...] Different moments in which the act of reading occurred in my existential experience. First, the
“reading” of the world—the small world | moved in; then, the reading of the word, which
throughout my schooling was not always the reading of the ‘word-world’. (Freire, 1989, p. 09)

In The Right to Literature, Antonio Candido begins by noting that he was asked to write about
human rights and literature—something often seen as far removed from so-called “real problems”
(Candido, 2011). Anyone unfamiliar with Candido or who does not continue reading may miss the subtle
sarcasm in this statement.

According to Candido (2011), the act of affirming human rights is based on the principle of
recognizing that what we consider indispensable for ourselves is equally indispensable for others. This,
without a doubt, is the central essence of what the author points out as “the problem of human rights,”
even at the strictly individual level, since it demands a significant educational effort for us to sincerely
embrace this principle: to want for others what we want for ourselves (CANDIDO, 2011). Candido writes
that people agree without hesitation that the right to certain goods is essential, such as housing, food,
education, and health, and that no “well-educated person” would spare efforts to defend that these
elements should be restricted to only a small portion of the population (even if, in practice, they do not
strive to promote social equality) (CANDIDO, 2011). However, the question the author rightly poses is: “do
they think that their poor fellow human being would have the right to read Dostoevsky or listen to
Beethoven’s quartets?” (Candido, 2011, p. 174).

Candido writes that humanization corresponds to the:

“[...] process that confirms in man those traits we consider essential, such as the exercise of
reflection, the acquisition of knowledge, goodwill toward others, the refinement of emotions, the
capacity to penetrate the problems of life, a sense of beauty, the perception of the complexity of
the world and beings, the cultivation of humor.” (Candido, 2011, p. 182).

Based on this, it is clear that the human being is more than a “biological being”; they are also a
“social being.” This sociability is formed through the process that the cited author understands as definitive
humanization, which produces emotions, thoughts, and experiences that shape human existence. Entry
into this process necessarily occurs through literature, whether written or oral, since literature is the
means by which human beings can not only encode words but also assign meanings to them, “mobilize
knowledge, establish relationships with other readings made throughout life” (Godinho; Julido, 2022, p.
125), whether these readings are of words or of the world, written or oral, because literature exists
through:

[...] different uses of language, found in social groups with little or no contact with writing.

[...] Literacies are plural, and their varieties are not recognized because there are power relations
among the social groups that produce each of these literacies.” (Godinho; Julido, 2022, pp. 128-
129)2

2 Here “literacies” are understood as the most diverse forms of communication among existing social languages,

not strictly the concept based on the acts of “reading” and “writing.”.
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With access to literature, it is possible to produce ideas, intellectually transcend time and space,
and learn to connect with other individuals on a deep and meaningful level. The right to literature is
fundamental to the full realization of human potential. It is through literature that individuals can explore
different realities, perspectives, and cultures. Literature challenges one to question one’s own beliefs and
prejudices, stimulating critical thinking and reflection on the world around.

When Candido points out that the human right to literature is distant from “real problems,” the
author is denouncing a notion very present in common sense and conservative thinking: that literature
does not belong to the daily life of the underprivileged classes of the current capitalist society. This notion
is closely intertwined with and fosters the logic of keeping “cultural capital” away from people who are
marginalized, perpetuating what Freire calls “cultural invasion”:

[...] Cultural invasion is the penetration made by the invaders into the cultural context of the
invaded, imposing on them their worldview while restricting their creativity and inhibiting their
expansion.

In this sense, cultural invasion, undeniably alienating, whether carried out massively or not, is
always violence against the being of the invaded culture, which loses its originality or is threatened
with losing it.” (Freire, 1987).

Of course, in a society like Brazil’s and others similar to it, where a few bourgeois individuals profit
greatly from the labor of many undervalued wage workers and, thus, all economic and social goods are
distributed unequally, apparently, the problem of the right to literature being denied to an overwhelming
portion of the population will be seen as “an unreal problem.” According to the 2019 Continuous National
Household Sample Survey (PNAD Continua):

Taking into account the total number of young people aged 14 to 29 in the country, equivalent to
almost 50 million people, 20.2% did not complete high school, either because they dropped out
before finishing this stage or never attended it. In this situation, there were therefore 10.1 million
young people, of whom 58.3% were men and 41.7% women. Considering race or color, 27.3% were
white and 71.7% black or brown. (PNAD, 2019)

And: “In Brazil, in 2019, there were 11 million illiterate people aged 15 or older, equivalent to an
illiteracy rate of 6.6%.” (PNAD, 2019)

Already in 1972, Candido affirms the conception that literature is, in itself, a humanizing force. The
act of creating stories, inventing narratives, and constructing fictional worlds — what can be called the
creative process of imagining and telling stories, that is, “fabulation,” whether coded (with the use of
words, for example) or not — is necessary for humanization:?

Just as everyone dreams every night, no one is capable of spending twenty-four hours a day without
some moments of surrender to the imagined universe.

[...] It manifests from amorous or economic daydreams on the bus to focused attention on a
television soap opera or the continuous reading of a novel. Now, if no one can spend twenty-four
hours without diving into the universe of fiction and poetry, literature conceived in the broad sense
to which | referred seems to correspond to a universal need that must be satisfied and whose
satisfaction constitutes a right. (Candido, 2011, pp. 176-177).

The right to Education and Culture are grounded in the Universal Declaration of Human Rights,* as

3 Conference delivered at the 24th Annual Meeting of SBPC, S3o Paulo, July 1972.
4 UNICEF. Universal Declaration of Human Rights. Available at: https://www.unicef.org/brazil/declaracao-

universal-dos-direitos-humanos. Accessed on: June 4, 2023
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well as in the 1988 Brazilian Federal Constitution.®> These two elements constitute the right to literature;
in other words: literature is being denied to the Brazilian population to the extent that the rights to
Education and Culture are also denied; in this sense, how can this human right be considered “unreal”?

THE READING OF “DOM CASMURRO” IN JOSE PARADA NETO PENITENTIARY

Another point expressed by Candido in his work concerns how the construction of the literary
structure is capable of impacting the dialogue with the receiver of the meanings. Of course, the author
points out that this impact is only caused by the simultaneous relationship existing with two other
processes, which would be the “form of expression” and its “form of knowledge” as a “diffuse and
unconscious incorporation” (Candido, 2011, p. 178).

Let us highlight here the fact that literary productions exert a powerful effect due to the way they
are constructed, representing a form of organization that can influence our minds and feelings, relating
this to a conversation that took place in the third meeting of the three established for the reading of Dom
Casmurro, in the cycle of reading circles held at the José Parada Neto Penitentiary, an activity that is part
of the university extension project Penal Remission through Reading at Unifesp (EFFLCH/EPPEN), in the
first semester of 2023.

A discussion that for a long time was conflicting in Brazilian literature concerns the supposed
betrayal of Bentinho by Capitu, told in Dom Casmurro, by Machado de Assis. Although this issue has
already been reconsidered after Helen Caldwell’s 1960 study, “The Brazilian Othello of Machado de Assis,”
which shows how the narrative construction is elaborated by Bento Santiago, a resentful man who uses
devices in his writing to manipulate the reader, there are still those who have not accessed this other
perception of the work presented by Caldwell and, when reading Dom Casmurro for the first time, state
that yes, there was betrayal by Capitolina.

The first meeting of the reading circle cycle at the José Parada Neto Penitentiary is dedicated to
the presentation of the book and the author, an occasion when some considerations are made by the
mediator and participants to start the collective reading of the work. The second meeting is dedicated to
some reading dynamics, discussion about the participants’ readings, considerations on the construction of
the review, and continuation of the collective reading of the book. Finally, the third meeting is dedicated
to writing the review, which is a requirement for obtaining sentence reduction in the penal execution
court.

At the end of the second meeting of the cycle related to the reading of Dom Casmurro, the
mediator distributed to each participant a scientific article by Barbara da Silva Santos, entitled “Dom
Casmurro and the Narrative Act: Obliquity and Dissimulation,” and suggested that: since not everyone had
finished their readings, it would be interesting to alternate reading the book with the article, because the
study might help them have, perhaps, a different perception of Bento Santiago’s story:

It cannot be said that Casmurro is not being honest nor that he is not telling the truth as he perceives
it, after all, the only form of truth perception to which we have access is his. However, Casmurro’s
dissimulation and obliquity are incontestable, for he finds ways to distort what he really wants to
say to the reader, speaks through flourishes, and structures his memories in a slippery manner.
Nevertheless, even considering Bento’s narrative as crafty, it is impossible to disregard the
emotional investment involved in digging into the past. (Santos, 2018, p. 176)

During the third meeting, the day dedicated to writing the review, one of the participants sitting in
the first desk started a conversation about the book with the mediator, right after handing over the
completed review form. Among the topics developed, the mediator quickly asked both this participant and
the others: “Guys, do you think Capitu betrayed Bentinho, yes or no?” Several answers emerged, both

> BRAZIL. Constitution of the Federative Republic of Brazil of 1988. Available at:
https://www.planalto.gov.br/ccivil 03/constituicao/constituicao.htm. Accessed on: June 4, 2023
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after this sudden question and on the review form itself::

She betrayed him, yes. Because Bentinho says in the book that the child looks a lot like Escobar.
(Participant 1, April 11, 2023)

Ah, professor, there’s no way to know if she betrayed him or not, when Machado de Assis wrote
this text, he wanted us to stay in doubt. (Participant 2, April 11, 2023)

It’s because at that time there was no DNA test, otherwise we would prove it because there is no
way to really know, but I think she betrayed him, yes. (Participant 3, April 11, 2023)

| think she betrayed him, professor. Because Bentinho says he tried for years to have a child with
her and couldn’t, and after Escobar went to her house a child was born who looks like Escobar.
(Participant 4, April 11, 2023)

Professor, | believe a miracle happened with Capitu, because | have seen it happen to someone
close to me. For God, nothing is impossible. | don’t think she betrayed him, but Bentinho couldn’t
have children, so | think it was a miracle. (Participant 5, April 11, 2023)

It is also interesting to observe the worldviews made about the work in the review form, question:
“Did you like the book? Why?”. The readers’ opinions point to analyses permeated by diverse elements,
from everyday life, as in the following writing “because it stirred my mind and imagination a lot!” to issues
properly related to Bento Santiago’s discourse construction, in which the reviewer points out that
“Machado de Assis shows us that there is a dual intention to judge whether Capitu really betrayed Bento
or not.”

Impressions about the book were recorded in the reviews:

Image 1 - Personal opinion of participant 6 about the work Dom Casmurro.

VOCE GOSTOU DO LIVRO? POR QUE? (9 linhas)

Source: Excerpt from the review produced by group 2 on April 25, 2023.
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Image 2 - Personal opinion of participant 7 about the work Dom Casmurro.

VOCE GOSTOU DO LIVRO? POR QUE? (9 linhas)
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Source: Excerpt from the review produced by group 2 on April 25, 2023.

Image 3 - Personal opinion of participant 8 about the work Dom Casmurro.

VOCE GOSTOU DO LIVRO? POR QUE? (9 linhas)
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Source: Excerpt from the review produced by group 2 on April 25, 2023.
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Image 4 - Personal opinion of participant 9 about the work Dom Casmurro.

VOCE GOSTOU DO LIVRO? POR QUE? (9 linhas)
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Source: Excerpt from the review produced by group 2 on April 25, 2023.

Image 5 - Personal opinion of participant 10 about the work Dom Casmurro.

[VRO? POR QUE? (9 linhas)
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Source: Excerpt from the review produced by group 2 on April 25, 2023.

Corroborating what Candido says::

[...] When they elaborate a structure, the poet or narrator proposes us a model of coherence,
generated by the strength of the organized word. If it were possible to abstract the meaning and
think of words as bricks of a construction, | would say that these bricks represent a way of organizing
the material, and that as organization they exert an ordering role over our mind. Whether we clearly
perceive it or not, the character of the organized thing of the literary work becomes a factor that
makes us more capable of ordering our own minds and feelings; and, consequently, more capable
of organizing the vision we have of the world.” (Candido, 2011, p. 179).
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FINAL CONSIDERATIONS

It is interesting to note how the reading of Dom Casmurro made the participants access and tell
their opinions about this story from their own life understandings, from their worldviews. Although the
reading of a scientific article was suggested, which deals with a translator’s perception about the way the
narrative construction is elaborated with the intention of inducing the reader, it is noticeable that other
elements predominate in the participants’ opinions about the work, such as, for example, religion or
affection for the narrator. Far from disagreeing with what Caldwell (1960) presents regarding the question
of “whether there was betrayal or not” in Dom Casmurro, it is important to affirm that all these diverse
perceptions are ideas based on readings of words and worldviews, which enhance the development of
their critical senses as they share their conceptions and are presented with other perceptions through
reading circles in which the act of reading is carried out collectively and, thus, a cultural space and popular
knowledge is built together, influencing the capacity to order the mind, feelings, words, and understanding
of the world.
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